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≪ ABSTRACT≫

Thisstudyexploresnoviceteachers'experiencesbetweenthepreserviceteachercurriculum

(PTC)andthefirstyearsofteaching.Itaimstocriticallyreflectonteacherpreparationofmoral

subjects,andaddempiricalqualitativeevidencetoresearchinpreserviceteachereducation(PTE).

Noviceteachersoftenstrugglewiththeirlackofteacheridentityandpracticalknowledgeduring

thefirstyearsofteaching.Furthermore,thecurriculum mismatchbetweencourseworkandthe

secondaryschoolcurriculum hindersknowledgegrowthinprofessionalteaching.Researchdata

frominterviewsshowthatPTCneedsastrongerfocusonpedagogicalcontentknowledge(PCK)

throughpractice.Moreover,collegesandschoolsneedtocollaborativelyproduceextendedstudent

teachingandinternshipopportunitiestopreserviceteachers.
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Ⅰ. INTRODUCTION

Inacriticalreflectiononteachereducationinsecondarymoralstudies,preserviceteacher

trainingiswidelyregardedasthefoundationforaprofessionalteacher;thatis,onewhois

responsivetotheneedsofcurrentmoraleducationintheclassroomasasubjectmatter.In

addition,practiceinpreserviceteachereducation(PTE),whetheritisbasedoncurriculum

orpersonalexperience,stronglyaffectsthefirstyearsofteaching.Todate,researchon

teachersofmoralsubjectspayslittleattentiontohownoviceteachersmakesenseoftheir

experiencesinrelationtothepreserviceteachercurriculum (PTC).Manystudieshave

examinedthePTCalongwiththeenforcementofrequirements(e.g.,Y.-K.Lee,2007;Pak,

2007)andsuggestedimprovingtheteachertrainingsystem byfocusingonaprofessional

approachtoteachingmoralsubjects(Hwang,200);however,few studiesreflectteachers'

experiencesandchangingbackgroundsofstudentsinschoolandsociety.

Thisstudybeginswithagrowinginterestinthedifferencesinpreserviceteachertraining

betweentheU.S.andKorea.Insomesense,thedifferencesprobablyarisefrom varying

socialandculturalcontexts.Eachidiosyncrasyillustrates,however,theneedtoreflecton

teachereducation,particularlypreserviceteachertraining,andremedyitsshortcomings.For

example,inacomparativestudyofmathteachereducationbetweentheU.S.andKorea,

Kim,Ham,andPaine(2011)comparethecharacteristicsofmathteacherpreparation

programsinbothcountriesandhighlightlocalvariationsacrossdifferentsettings.Inspiteof

commonalitiesinpurposesofPTE,theyfoundthatwhileKoreaexpectsateachertobe

moreacademicallypreparedasascholar,theU.S.preparespreserviceteachersfordiverse

studentsfromdifferentsocialandculturalbackgrounds.Asaresult,whilethePTCinthe

formercentersonacademicknowledgeofsubjectmatter,thelattervalueslearnerknowledge

andsocioculturalunderstandingswithintensivehoursoftraininginthefield.Asstudent

diversityincreasesinKorea,teachersnowhavemoreopportunitiestointeractwithstudents

whosebackgroundsvaryintermsoflanguage,culture,ethnicity,race,andclass(Choetal.,

2010).Hence,eachidiosyncrasygivesinsightsforspecificteachereducationofsubject

matteraswellasgeneralteachereducationinKorea.Thus,thisstudyistimelygivenfor

thenecessaryre-evaluationofPTEinmoralsubjects.Itisimportanttonotethatthisstudy

doesnotrelyoncomparisonsbetweenthetwocountries,butinsteadattemptstoadd

empiricalliteraturebasedonnoviceteachers'experiencestothereorganizationofpreservice
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teacherprograms.

Ⅱ. LITERATURE REVIEW AND THEORETICAL FRAMEWORK

Thornton(1991)contendsthatteachersarea“curricular-instructionalgatekeeper”inthat

theyexertagencyovercurriculum andinstructiondecision-makingindailypractices.In

particular,gatekeeping“basedontheideaofteacheragency”(Thornton,1991,p.246)is

involvedinbeliefsonthesubjectmatter,curricularplanning,andinstructionalstrategy.

Conventionally,teachersdonotthinkofthemselvesasdecisionmakersforcurriculum;

howeverThornton(1991)highlightsthesignificanceofteachers'activeroleinclassroom

practicesandtheinteractiveinterfaceofcurriculum andinstruction.Thisideafocuseson

how teachersinterpretthecurriculum inordertopromotestudentlearning.Teachers'

capabilityofreorganizingthecurriculum tofitstudents'needsrevealsoneaspectof

professionalizationinthesubjectmatter.A teacherisnotajustpassivereceiverof

curriculum,butacurriculumagenthavingauthoritytodevelopthecurriculumforeffective

teachingandcontributetothegrowthofstudentlearning(Carl,2009).

Thisabilityisnotattainedthroughafewcourses,butisinsteadconstructedovertime

throughpractice.Thus,thePTC shouldprovideanopportunity forstudentteaching

experiencesandinternships.Inthisregard,Adler(2008)notesthatgrowingtrendsin

teacherpreparationintheU.S.involveanintensivecollaborationbetweenuniversityand

localschoolsthatlinkcampuscourseworkwithfieldexperience.Particularly,itisnovice

teacherswhoholdthevividexperienceinPTEwhentheyfacethefirstyearsofteaching.

Duringthisperiod,theyattempttoapplycourseworkmostofteninpractice.Hence,thefirst

yearsofteachingareofimportanceandrequirefurthercontinuousprofessionaldevelopment

(vanHover,2008).School-universitypartnershipsprovidemotivationforcollegestudentsto

considertheteachingprofession,extendcourseworkexperiencesintopractices,anddevelop

professionalgatekeepingthroughappropriateperiodsduringtheyearsofPTE(Heller,2004).

Thedisparitybetweenteacherpreparationandtheactualteachingrealitiestendstoconfuse

noviceteachersandruintheirexpectationsoftheteachingprofession.

Furthermore,Darling-Hammond (1998)arguesforyear-long supervised internships,

intensivementoring,andschool-basedcoursestoextendtheknowledgeofstudentsfrom
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differentculturesandbackgroundsanddeepen theknowledgeofsubjectmatter.By

increasingthehoursoffieldexperience,studentteachersgainprofessionalunderstandingof

thesocialandculturalshiftsinlearnergroupsandareabletogrow theirpedagogical

contentknowledge(PCK).With theimportanceofteacherprofessionalization,student

teachingisconsideredthemostsignificantcomponentinPTCintheU.S.Itprovidesan

opportunitytorespondtochangesofstudents'demographicsandsocioculturalbackgrounds.

Moll&Arnot-Hopffer(2005)insist:

Teacher education, therefore, is a matter of developing not only technical competence 

and solid knowledge of subject matter but also sociocultural competence in working 

with the diversity of students that characterize contemporary schooling (p. 244).

Teachingpracticesencompasssocioculturalunderstandingsofstudentsandcontexts

wherelearningtakesplace.Awarenessofhow studentsareculturallyandeconomically

situateddeepensteachers'knowledge.Teachers'socioculturalcompetencecanevolveto

meettheeducationalneedsofthegrowingmulticulturalstudentsinKorea.Further,Gay

(2005)contendsthatteachereducationshouldchangeatthefoundationalandinstitutional

levelinordertofocusonsocialjusticeaswellasculturaldiversity.Thisisnottosaythat

teacherpreparationseparatesculturalcompetencefrompedagogicalskills;instead,itasserts

thatteachereducationneedstocorrespondtothechangingsocialandculturalcontextsin

teaching.Goodinstructionandprofessionalteachinglargelydependsonteachers'beliefsand

practicalknowledgeaboutthespecificsubjectmatter,whichisconstructedthroughbothlife

experience and classroom experience (Chant,2002).As a curriculum developerand

instructionaldecisionmaker,teachers'beliefs,values,andknowledgehaveanimpacton

teaching andinstruction(Thornton,1991).Thus,thedifferencesbetweentheplanned

curriculumandtheimplementedcurriculumdependmainlyonteachers.

Furthermore,teachers'beliefsandabilitytotransformknowledgetofitstudents'learning

contributetogood instructions(Grossman,1990;Shulman,1986).Pedagogicalcontent

knowledge(PCK)isconstructedthroughteachers'professionallens,enablingstudentsto

easilyandeffectivelyunderstandandaccessaspecificsubjectmatter.TeacherswithPCK

canconstructtheirownmeaningfulcurriculum forstudents.Asonerepresentationof

professionalization,amongmanydifferentkindsofknowledge,Shulman(1987)discusses

PCK inregardstowhyandhow toteachaspecificsubjectmatter.AsGrimmettand

MacKinnon(1992)argue,“Pedagogicalcontentknowledgeisderivedfrom aconsidered



Novice Teachers' Understandings of the Gap between Teacher Preparation and the Real Classroom in Teaching the Moral Subject in Secondary Schools

- 103 -

responsetoexperiencesinthepracticesetting”(p.387).PCKisnotablendofcontentand

methods;ratheritistheoreticalandpracticalintegrationinteachingaspecificsubject

matter.Therefore,itisnecessarythatcontentcoursesproviding coreknowledgefor

preserviceteachersareintegratedwithPCK.InadditiontothefocusonPCK,teacher

preparationprogramsshouldprovideopportunitiesforpreserviceteacherstoconstructPCK

throughintensivestudentteaching.

Kim andothers(2011)foundthatwhiletheU.S.emphasizesinstructionalknowledge,

knowledgeaboutdiversestudents,andknowledgefromfieldexperiences,Koreafocuseson

contentknowledgeinmathematicsteacherpreparationTheauthorsusedtheterms,content

knowledge(CK),pedagogicalcontentknowledge(PCK),pedagogicalknowledge(PK),

generalknowledge(GK),andfieldexperience(FLD)asanalyticalconstructsofcurricular

program structure.InKorea,teacherpreparationismorecontent-related(CK+PCK)than

pedagogy-related(PK+PCK+FLD)(Kimetal.,2011,p.56).Specifically,requirementsforCK

inKoreaaretwotimesmorethanitsU.S.counterpart,butrequirementsforFLDinthe

U.S.arefivetimesthatofKorea.

Theintegrativerequestforcontentandpedagogyiscontinuouslyraisedinmoralteacher

preparation.Pak(2007)suggestsintensifyingPCKinmoraleducationbyintegratingcontent

andpedagogy,andbyincreasingrequirementsfocusingoninstruction,organizations,and

evaluationofmoralsubjects.Hwang(2007)insiststhatcoursesinteacherpreparationbe

linkedtothesecondaryschoolcurriculumofmoralstudies,andcoursesrelatedtoPCKbe

increased.Lee(Y.-K.Lee,2007)arguesforteacherpreparationprogramsthatentailmore

requirementsinspecializationandextendedstudentteachingfortwoyears.Througha

historicalreview ofthePTC,Im (2005)highlightsthattherearefew researchstudieson

preserviceteachereducationcurriculum.Furthermore,Bangandothers.(1993)drawinsights

from foreignteachereducationandrevealthatthePTCisnotcloselyconnectedtothe

secondaryschoolcurriculum.Inaddition,theyarguethattheproportionofbothrequirements

andstudentteachingiscomparativelysmall.Cha(1995)surveyedteachersofinservice

teachereducationandshowedthattheyneedmoreprogramsaddressingteachingand

instruction.HeanalyzedthePTCforsecondarymoral/ethicseducationandconcludedthat

specializationcourses,particularlycontentcourses,werenotcloselyrelatedtotheteaching

profession.Throughoutthe pastdecade,the issues ofreinforcing requirements and

increasingfieldexperiencefrequentlyariseinresearchofmoralteachereducation.

Nonetheless,the17collegesofeducationwithadepartmentofethicseducationuniformly

requirefourcreditsoffieldexperience.However,asindicatedinTable1,PCK course
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requirementsarenotgivengreatattention.ExamplesofPCKcoursesare:Foundationsof

Moral/Ethics Education, Teaching Methods in Moral/Ethics Education, Curriculum

Developmentin Moral/Ethics Education,Democratic Citizenship Education,Unification

Education,etc.Asaresult,itispossibleforateacherwhohastakenonlyafew PCK

coursestoteachmoralstudiesintheclassroom ofaprivateschool.Amongspecialized

courses,PCKcoursesarerelativelylessrequiredaswellaslessfrequentlyprovided.Under

thiscontext,teacherscannotexerttheiragencyoverthenationalcurriculumasacurriculum

gatekeeperbecausetheyarenottrainedtoimplementcurriculum andinstructioninmoral

studies.

Onthebasisofthelatestentranceandcollegeregulations,Table1showscredit

requirementsinthePTCinsecondarymoralsubjectsinsevenrandomnationaluniversities.

TeacherknowledgeisdividedintoPCK,CK,PK,FLD,andGKaccordingtoKim etal.'s

(2011)andShulman's(1987)analysis.ThisanalyticalframehelpsunderstandhowthePTC

inthecurrentCollegesofEducationforMoral/EthicsEducationisstructured.

Therequestsforintegrationofcontentandmethodsinteachingasubjectmatter,

enrichedPCK-relatedrequirements,andextendedstudentteachingareprevalentinthe

relevantstudiesandresearchonteachereducationinKoreaandtheU.S.Ultimately,the

qualityandprofessionalizationofteachersisdeeplyembeddedinthequalityofPTE.

DeAngelisandothers(2013)confirmtheimportanceofbothearlycareersupportandquality

preservicepreparationinreducingteacherattritionandturnoverrate.Therefore,professional

supportssuchasmentoringandinductionprogramsareneededforbeginnerteachers.Also,

theyassertthatqualitypreserviceteachereducationcontributestoaddressingteacher

attritionsincethelackofconfidenceinteacherpreparationisproventoincreasethe

possibilityofquittingateachingjob(DeAngleisetal.,2013).Althoughteachingattritionin

theU.S.andKoreaiscontextuallydifferent,theemphasisonqualitygivesinsightsto

educatorsandprofessorsinpreparingpreserviceteachers.

ItisimportanttorethinkandreflectonthePTCandexaminewhetheritisresponsiveto

moraleducationasasubjectmatterinreality.Inthisregard,thisstudyexploreshow

noviceteachersmakesenseofthegapbetweenteacherpreparationandtheirexperiencesin

schoolsduringthefirstyears.
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<Table1>CreditRequirementQualifyingforbeingaMoralSubjectTeacherin

SecondarySchool(Universitynamesareallpseudonyms.)

Name

Compulsory 

Specialization

Selective 

Specialization

Teaching 

Requirement

Student 

Teaching

/Volunteer

General 

Selection

Teaching 

Profession Total 

PCK CK PCK+CK PK FLD GK Total-GK

A 9 15 48 19 4 50 95 145

B 12 21 27 18 4 48 82 130

C 8 15 46 20 4 57 93 150

D 15 9 42 18 4 62 88 150

E 9 21 54 18 4 42 108 150

F 8 15 48 18 4 47 93 140

G 3 18 54 16 4 45 95 140

Portion 44∼56 2.6∼3 58~72 100%

Ⅲ. METHODS

Toinquireabouthow noviceteachersofmoralsubjectsmakesenseofthedifference

betweentheirexperiencesinpreserviceteacherpreparationandthefirstyearsofteaching

experiencesintheactualclassroom,thisqualitativeempiricalstudyconductedanin-depth

interviewoffivenoviceteachersteachinginsecondaryschools.Using‘purposefulsampling’

as‘nonprobabilitysampling’(Merriam,2009;Patton,1990),thisqualitativestudyattemptsto

particularizeteachers'experiencesandreflecttheirvoicesintheresearch.Inorderto

“gathercontradictoryoroverlappingperceptionsandnuancedunderstandingsthatdifferent

individualshold”(Rubin&Rubin,2005,p.67),thisstudydrawsfivenoviceteachers,who

weretrainedintheregularPTEandhavetaughtthemoralsubjectinsecondaryschool

withamaximumoffiveyearsofteachingexperience.Thesmallsamplesizehaslimitations

ingeneralization.Instead,thisqualitativestudyintendstoreflectteachers'realexperiences

andvoices,anddraw implicationsfortherelevantresearchthroughdeepunderstandings,

ratherthantogeneralizethefindings.

Participantswithpseudonymsconsistofonefemaleandfourmaleteachersteachingin

differentareasinKorea(showninTable2).Alloftheparticipantsgraduatedfrom
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DepartmentofEthicsEducationinprivateornationaluniversitiesfrom2006to2009.Their

teachingexperienceincludingtemporaryteachingamountstofiveyears.Currently,theyare

teachinginpublicorprivatesecondaryschoolslocatedinmetropolitancities.

Theprimarydatasourceofthisstudycomesfrominterviews,whichfacilitatespontaneous

interaction.Theinterview,guidedbytheresearchpurpose,consistsofsemi-structuredand

open-endedquestions(Mears,2012).Inthemiddleofinterview,informalconversationis

usedtoreducetension(Glesne,2011).Thisstudyconsistentlytakesthestancethat

“interviewsarenotneutraltoolsfordatagatheringbutratheractiveinteractionsbetween

two(ormore)peopleleadingtonegotiated,contextuallybasedresults”(Fontana& Frey,

2005,p.698).Theinterviewquestionsarestructuredtoinquireabouttheteachers'definition

ofmoraleducation,theiridentityasamoralteacher,theirexperiencesintherealclassroom

includingteachingandmeetingstudents,theirexperiencesinthePTC,thecurricular

structuretheyhadtakenasrequirements,andtheirownpreparationforteaching.

Interviewswereconductedfrom JanuarytoFebruaryin2013.Eachinterview lasted

approximately onehourwith audio-recordingsfortranscribing.The entireinterview

transcriptwasmanuallycodedandanalyzedtosearchforpatternsandthemesthrough

comparisonsandcontrast(Merriam,2009)using‘thematicanalysis’(whichdoesnottreatall

codesequally).Thematicanalysisisusefultointerpretdatawhichcapturestopicsand

themesoftheinformants'experiencesratherthanfocusingonthelinguisticmeaningitself

(Glesne,2011).

<Table2>Participants

Name Gender

Type of School 

where they are working or 

have worked

Place of Working
Teaching 

Experience

Teacher 

Recruitment 

Exam

Aram F
PublicMiddle

/TechnicalHigh

‘A’

MetropolitanCity
4.5years Trying

Jinyoung M PublicMiddle
‘B’

MetropolitanCity
4years Passed

Hansol M
PrivateMiddle/Private

GeneralHigh

‘B’

MetropolitanCity
5years N/A

Wooyoung M PublicTechnicalHigh
‘B’

MetropolitanCity
4years Passed

Bori M PublicGeneralHigh
‘A’

MetropolitanCity
3years Passed
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Ⅳ. RESULTS 

1. A Mismatch between Current Secondary Curriculum and Teacher 

Preparation Curriculum

Participantsdiscloseddifficultiestheyfacewhenteachingindifferentsettings,suchas

middleandhighschool.Sincetheyarenottrainedfordifferentialteachinginteacher

preparation,theyareembarrassedtoteachmoralsubjectsinnew situations.Teacher

preparationdoesnotappropriatelyreflectthecurrentsecondarycurriculum andinstruction,

whichisstronglyvisibleinparticipants'experiences.Borisaid:

Teaching in middle school is totally different from high school. In terms of 

communication, I feel it's more difficult in middle school than high school. In the 

former, to make students understand specific knowledge is challenging…In the case of 

middle school, I had to research more on instructional techniques than contents, 

focusing on visual and emotional effects. 

Bori'sremarkrepresentsparticipants'lackofreadinessinaddressingthesecondary

curriculum.Althoughtheyhavegainedteachingexperiencethroughcoursesandstudent

teaching,theseexperiencesprimarilycenterononlyonetypeofschool.

Inadditiontotheirlackoftrainingindifferentialteaching,teachersexperienceabiggap

betweenthesecondaryschoolcurriculumandtheteacherpreparationcurriculum.Theyfind

thatwhatislearnedthroughcourseworkdoesnotencompasstheschoolcurriculum.Even

moreso,thelearninginteacherpreparationistootheoreticalandacademic-focused.Hence,

theyareunfamiliarwiththenew curriculum whentheystartteachingintherealsetting.

Aramconfirmed:

What we learned from professors about how to manage the classroom and teach 

students overturned in the real classroom. When I taught the moral subject in middle 

school, I recognized that I was not at all teaching what I had learned in the 

preservice teacher program. Moreover, the counseling course is not practical and 

applicable to real students. Curriculum in teacher preparation is too theoretical and 

professors are not experts in teaching secondary school curriculum. Some have 

teaching experiences but others not. 
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Leaving instructionalknowledge aside,allparticipants revealthatthe curriculum

mismatchleadsthemtodisconnectedexperiencesinteaching.Accordingtoparticipants,the

teacherpreparationprogramcentersonaninterestinprofessors'academicarearatherthan

thecurriculumdemandsofthesecondaryschool.Thisisnottosaythatthisphenomenonis

generaloruniversalthroughoutteacherpreparation.Inaddition,thegapbetweenthetwo

curriculumsmightfacilitatetheteachers'abilitytolearnthrough‘trialanderror’andto

research theirown curriculum.However,thecurriculum mismatchappearstohinder

preserviceteachers'readinessinconstructingappropriateteacherknowledge.Thisevidence

confirmstheproblemofteacherpreparationpointedoutbyHwang(2007,p.61),whoargues

that professor-centered curriculum is likely to undermine preservice teachers'

professionalization.Inthisregard,Pak's(2007)suggestionthatthemoralsubjectteacher

certificationshouldreflectthesecondaryschoolcurriculum isinsightfulandtimelyin

reorganizingthePTC.TheCollegeofEducationshouldbeprivilegedinteachingand

learning.Thesystematicandconsistentcurriculuminteachingthemoralsubjectresultsin

teachers'professionaldevelopment.

2. The Request on PCK Courses in Preservice Teacher Curriculum 

Participantscraveprofessionalknowledgeinteachingthemoralsubject.Theyunderstand

thatteachingthemoralsubjectisdifferentfrom othersubjectteachingandareconcerned

aboutgoodteachingpractices.Assuch,theyfeelalackofPCK.Hansolsaid:

The hardest thing in teaching the moral subject in the classroom is that we do not 

know how to teach this subject effectively. Since the university did not train us for 

practical teaching and instructions suitable for reality, we had to find our own method 

of teaching. When I went through the variety of methods, such as presentation, video, 

moral discussion, and cooperative learning, I realized that I was not equipped with the 

necessary professional knowledge; teaching moral studies is not systematically 

established in universities.

PCKassubjectmatterknowledgeforteachingisconstructedthroughpracticalexperiences

overtime(GrimmettandMacKinnon,1992;Shulman,1987).Dependingontheuniversity

curriculum,trainingforthesenseofrealityisdistinct.Participantsrecalledwhatcourses

helpedthemteachthemoralsubjectintheclassroom.Aramlistedthem:
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Western Philosophy, Ethics, Foundations of Moral Education, Teaching the Moral 

Subject, Research on Teaching Materials, etc. These courses are practically helpful. 

In particular, in Teaching the Moral Subject, the professor let us practice teaching 

in both individual and group settings. The group prepared for teaching while one of 

the students presented. This really helps. 

Allparticipantsinsistedthattheybenefitedfromthecourseswhichledthemtopractical

knowledgeinteachingthemoralsubject.Thesecoursesfocusonhowtoteacheffectively

andwhytoteachthemoralsubject.Furthermore,thecoursesgavethemanopportunityto

criticallyreflectontheirwayofteachingandtodeveloptheteachingcurriculum.Wooyoung

recalled:

When I took Foundations of Moral Education, I received a lot of bad comments. 

When we teach an unit in front of preservice teachers, we got feedback. We tend to 

feel righteous about what we are doing. But it does not make sense. I felt like I did 

a good job but I got unexpected feedbacks from others. Then I came to understand 

the importance of public presentations as well as practical experience. 

Regardingteachingskills,participantsdidnotmentionpedagogicaltheorycoursesbut

insteadmentioned PCK courses;they assertthatknowing pedagogicalknowledgeis

differentfrom teachingintheclassroom.Thus,participantsaskthatteacherpreparation

programsreflectmorePCK.ThesecoursesmaketheCollegeofEducationexistforteacher

education,whichisdifferentfrom thecollegewithgeneralmajors.JinandJo(2001)

revealedthatPCKcoursesarenotplacedinthecenterofthePTC,althoughtheCollegeof

Educationshouldserveteacherpreparationforsubjectmatterteachingexperts.Giventhe

situationofsomestudentswhoentertheDepartmentofEthicsEducationwithoutteacher

identityandinherentmotivation,PCKcoursesthroughouttheentirecurriculum arecritical

inconstructingsubjectmatterknowledge.Jinyoungshared:

At first, I did not want to attend the College of Education. Since I failed in other 

department that I wanted to study, I could not help but choose this department. It is 

no wonder that I was not motivated to be a moral subject teacher even during the 

four years. But after graduation, the Teacher Recruitment Exam was the only choice 

for my career. I studied for it for a long time. This exam also did not give you a 

moment to think about being a good teacher. It was merely a test for passing. 

SomestudentschosetheDepartmentofEthicsEducationbasedontheirscores.Moreover,
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preserviceteachersaredealingwiththeoverwhelmingfocusontestpreparationthroughout

theiruniversitycareer.Giventhissituation,theteacherpreparationprogram shouldpay

greatattentionon“subjectmatterknowledgeforteaching”thatShulmanarguesforto

developteacheridentityandknowledge.Otherwise,teachershardlyhavethechancetothink

aboutbeingamoralsubjectteacherandtoreflectontheirteaching.Hansol,whochose

multiplemajorswiththeintenttogetmoreexaminationchances,said:

I barely met a professor who shared teacher identity for why I have to do moral 

education. To be honest, I myself did not think deeply about being a moral subject 

teacher during my four years. I know it sounds egocentric, but I was interested in just 

being a teacher. I heard recently that it has changed and now some professors 

contribute to the construction of teacher identity and motivation.

Thedatafrom theinterviewsshowsthattheTeacherRecruitmentExam isnot

necessarilylinkedwithbeingagoodteacherinmoraleducation.Accordingtoparticipants,

in addition to themismatch between theexam and teacherpreparation curriculum,

competitiveandmechanicaltestingknowledgeconflictswiththeformationofPCK.Jinyoung

confirmed,“Inmycaseaswell,Ithinknegativelyaboutthisexam.Thisdoesnotcontribute

toteacheridentityandthepracticalexperience.Itspurposeisnottoidentifyagoodmoral

subjectteacherbutmerelyfortesting.”Realistically,preserviceteachersappeartofocus

theiruniversitycareerontakingtheexam.Assuch,validteacherpreparationforteacher

professionalizationandidentityformationisingreatdemand.

3. Effective Student Teaching and Internships 

Thedemandonpracticalteachingexperiencesthroughcourseworkisextendedtothe

requestforstudentteaching.Asapreserviceteacher,participantswanttohavemore

opportunitiestomeetstudentsinarealclassroom.Thisisalmosttheonlyoccasionfor

them toapplytheirlearningtoreality.Professionalsupervisionaswellasextensionof

studentteachingisnecessarytoestablisheffectivelinkswiththeircourses.Participants

enumeratedtheirstudentteachingexperiences.Aramrecalled:

I could not teach what I learned from the teacher preparation curriculum. My 

supervisor prohibited student teachers from teaching Western Philosophy, Eastern 

Philosophy, or Politics because of the burden of the College Scholastic Ability Test. I 
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just taught Environmental Ethics. It was total of three to four hours over the entire 

student teaching…I could not feel a sense of accomplishment through student 

teaching. 

Thequalityofstudentteachingrequiresprofessionalcollaborationbetweentheschooland

thecollege(Adler,2008).Thissystematiccollaborationaffectsstudentteachers'values,

attitudes,andbeliefs,nottomentiontheirteacherknowledge.AsshowninTable1,most

teacherpreparationprogramsallocate2.6∼3% ofcreditrequirementtostudentlearningand

servicelearning.Eventhen,servicelearningdoesnotoccurintherealclassroom.This

contradictspreserviceteachers'request.Incontrast,intheU.S.,beingasecondarymath

teachergenerallyrequiresstudentteachingandinternshipsconsistingof12.73%ofthetotal

creditrequirement(Kim etal.,2011,p.56).Thus,teacherpreparationintheU.S.values

teacherknowledgethroughpracticalexperiences.ConsideringGrimmettandMacKinnon's

(1992)notionthatPCK isformedthroughpracticeandexperience,teacherpreparation

curriculum needs to be reorganized,with specialattention on practicalexperiences.

Otherwise,casesofstudentteacherswhoultimatelydonotpracticeteachingwillincrease.

Borishared:

I did student teaching in a high school that was designated by the College of 

Education. I practiced teaching for a total two hours over the one month. It depends 

on the supervising teacher; some let student teachers do everything, others not. I felt 

like one month is too short to gain the feeling of being a teacher.

Therequestforeffectivestudentteachingfrequentlyemergesinacademia.Lee(Y.-K.

Lee,2007)suggeststheextensionofstudentteachingduringfiveweeksfortwoyears.

Bangandothers(1993)pointouttheinefficiencyofstudentteachingtwodecadesago.Low

creditsandtheshortfourweekterm,however,remainsunchanged.

Studentteachersstilllearnfromtheirstudentteachingexperienceandstrivetouseitto

formulatetheirteacheridentity.Jinyoungadded:

Student teaching was really helpful. I hope student teaching is extended. Ultimately, 

the classroom is where we work. Learning from lectures in teacher preparation is 

quite different from learning from the real classroom. The former was too academic 

and theoretical, whereas the latter is practical. In terms of quality, it is as well…It is 

meaningful for us to stay in the same space with students and it was exciting to meet 

them. 
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EvenifJinyoungpointsouttheinstitutionalinertiaofstudentteaching,hesaidhecould

reflecton,duringstudentteaching,whatheisdoingandwhathewantstodothrough

moraleducation.Quantityofstudentteachingdoesnotnecessarilyequatetoquality,butat

leastitprovidesopportunitiesforteacherdevelopmentandteacherlearning.Inaddition,

studentteachingprovidespreserviceteacherswithachancetoexperiencethegapbetween

theoryandpractice.Darling-Hammond(1998)introducedtheextendedprogram “providing

botheducationandsubject-mattercourseworkthatisintegratedwithclinicaltrainingin

schools”(p.8);itisimplementedbyover300CollegesofEducationallovertheU.S.In

somecases,studentteachingisbeingextendedbeyondthe4-yeardegreeprogram,and

includesayear-longschool-basedinternshipfocusingonprofessionallearninginpractice.

Studentteachingprovidesanopportunitytodevelopteacheridentityandsubjectmatter

knowledgethroughpractice.Moreover,preserviceteacherscanmeetrealstudentsonly

throughstudentteachingandinternship.Thisisagoodchanceaswelltounderstand

students'educational,social,andculturalcontexts.

4. Significance of Psychological, Cultural, and Socioeconomic Understandings 

of Students' Contexts 

Thelackofpedagogicallearnerknowledgeappearstocontributetothegapbetween

teacherpreparationandtherealclassroom.Asaresult,participantsagreedthatatfirstthey

couldnotunderstandthestudentstowhomtheywereteachingmoralstudies.Studentslive

indifferentcontextsfrom teachersintermsofsocial,cultural,andeconomicbackgrounds.

Participantswantsubjectmattercourseworktobeintegratedwithcontentonunderstanding

students.Inteacherpreparation,coursesforteachingprofessionsuchasgeneraleducation

coursesarecompulsoryforteacherqualification.However,participantssharedthatthese

coursesarelikelytobegeneral,theoretical,anddecontextualized.Accordingly,general

pedagogicalcoursesarenotappropriatelylinkedtoPCKcourses.Aramsaid:

I first worked at a technical high school. It was a shock to me. I cried for the first 

month. It was quite different from the school where I did my student teaching. They 

talked back to me using bad words. Some went to school by motorcycle and got 

punishment all day. At night they worked part time, even during the exam period. 

They were late for class and sometimes drunk. Teaching was so hard. 
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Aram acknowledgedthatshenevermetstudentslikethisinherlife.Inteachingmoral

subjects and ethics,she neverconsidered teaching students who are in different

socioeconomicsituationsthanherself.Sheaddsthatshelackspsychologicalunderstanding

ofhercurrentstudents.Thus,ateacherwithoutknowledgeofherstudentscannotexecute

effectiveteaching.

Students'psychological,social,cultural,andeconomicbackgroundsarenothomogeneous

withteachers.Inaddition,theeducationalandsocialcontextsofcurrentstudentsarevery

differentfromteachers'adolescentdays.WooyoungshowedasimilarexperiencetoAram's:

My first appointment was at a public technical high school. This was an unfavorable 

school among teachers because of the underprivileged environment. Many economically 

disadvantaged students attended this school. Their family backgrounds were different 

and unique in terms of income and marital status. If I were in that situation, I might 

not survive. Many students got in trouble. These students changed my mind about 

being a teacher…Now I have come to understand their situation. At first, I blamed the 

students who made trouble, but now I am trying to understand their circumstances… 

With regard to moral studies, they are not interested in learning this subject. These 

topics are not related to their life experiences outside the classroom. It is so hard to 

teach the students who are not motivated to learn. 

Studentsaresituatedindifferentsocioeconomicandacademicpositions.Furthermore,

teachersinsecondaryschoolsareincreasinglyexposedtomulticulturalstudentpopulations

whohavedifferentethnic,cultural,andlinguisticbackgrounds.IntheU.S.,withalarge

populationofdiversestudents,socioculturalcompetencegetsgreatattentioninteacher

education(Gay,2005;Moll&Arnot-Hopffer,2005).Teachereducationattemptstodevelop

teachers'abilitiestorespondtoshiftingstudentdemographics.Thiscompetenceneedstobe

applicabletoteachersingeneral,nottomentionmoralsubjectteachers.Thenecessityof

contextualunderstandingforstudentsfrequentlyemergesthroughoutthedata.Borisaid:

We seem to enter the teaching profession without sufficient knowledge of our 

students. I heard from teachers that it is hard for us to understand students because 

most teachers have lived an easy life compared to students in general, particularly in 

terms of academic achievement. I agree with them. Teachers from the upper class or 

upper academic status cannot understand students in lower positions; they cannot 

grasp why they achieve poor grades and why they do not strive to learn. I witness 

this case frequently. 
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Wooyoung experienced this gap when he worked foreconomically disadvantaged,

low-performingstudents.HisaccountcoincideswithBori'sexperienceinageneralhigh

school.

I felt the disparity between the teachers and the students. Teachers were mostly 

model students when they were in high school, without causing any trouble or 

punishment. However, half of the students in this technical high school make trouble. 

Teachers cannot understand their behaviors since they themselves did not experience 

them. Of course, we learned about student behavior in Educational Psychology but we 

mostly memorized theories. Actually, we did not learn about students from practice. It 

would be better for us to learn in real situations. 

Withregardtocoursesfortheteachingprofession,participantspointoutthedecontextualization

andstandardizationfortheexam.Thesecoursesarenotintegratedinteacherknowledgefor

professionalteaching.Teachers'subjectmatterknowledgedoesnotmerelyincludecontent

knowledge;effectiveteachingisgainedthroughinteractionsamongteacher,student,and

curriculum.Asacurriculumagent,teachersdonotimplementpassivelythecurriculum.On

thebasisofteacherknowledgeasaprofessional,theyexertanagencyovercurriculum.

Ⅴ. CONCLUSION

Thisstudy isinterested in PTE focusing on practicalknowledgegrowth through

pedagogicalintegrationwithcontentandpractices.Whennoviceteachersareconfronted

withteachingintherealclassroom,qualityteacherpreparationcanreducethedisconnection

betweenthePTCandtherealclassroom.Suchpreparationcanalsoimproveteachers'

professionalizationwheninstructingaspecificsubjectmatter.Thosewhoheavilyrelyona

textbookwhen teaching revealthatthey lackPCK andpracticalteacherknowledge.

Moreover,thisstudyemphasizesimportanceof‘learningfrom practice’inthepreservice

teacherprogram.Test-basedexperiences,suchastheTeacherRecruitmentExam,inthe

CollegeofEducationinKoreaarecomparedtopractice-basedcurriculumthroughintensive

studentteachingandinternships.

Hence,thisstudyexploresnoviceteachers'experiencesbetweenthePTCandthefirst

yearsofteaching.Itfocusesonillustratingandcriticallyreflectingonteacherpreparation
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forthemoralsubjectusingfirst-handfeedbackfromteachersthemselves.Manystudiesin

teachereducationcontendthatteachereducationneedstofocusmoreonPCK through

practice.Inaddition,suchstudiesarguethatthroughcollaborativeworkbetweencolleges

andschools,extendedstudentteachingandinternshipsshouldbegiventopreservice

teachers.Theseextendedinternshipswillallow studentteacherstoapplytheircourse

learningthroughpracticalexperiencesanddevelopsubstantialteacherknowledge.

Accordingtothedatadrawnfrominterviews,however,thecurriculummismatchbetween

thesecondaryschoolcurriculumandteacherpreparationprogramdoesnotleadtoPCKfor

professionalteaching.Theteacherpreparationprogramisnotcloselylinkedtothesecondary

schoolcurriculum,soitishardtoaddresstheintegrativecontentandmethodsinmoral

education.Thus,noviceteachersfeelalackofteacherknowledgewhentheyareconfronted

withteachingintherealclassroom.

Thus,afrequentlyemergingissueistherequestforPCKcourses.Participantsunderstand

thattheuniquenessoftheCollegeofEducationinvolvesteachingandlearning.However,

theirexperiencesinteacherpreparationarecontent-focused.Often,contentcoursesareso

narrowed and theoreticalthatitlimitstheirpracticalknowledgewhich functionsas

curriculum gatekeeping.Furthermore,theprogram payslessattention to pedagogical

integrationwhiletheoverwhelmingburdenoftheTeacherRecruitmentExam reinforcesa

content-basedcurriculum.

Lastly,noviceteacherswanttoobtainteacherknowledgethatisresponsivetocurrent

students'socioculturalandpsychologicalcontexts.Studentsaresituatedindifferentcontexts

thanfrom teachers'pastexperiences.Withoutpsychological,sociocultural,andeconomic

foundationsofeducation,teaching islimitedtodecontextualizedcurriculum repetition.

Pedagogicallearnerknowledgeformsthefoundationinteachingthesubjectmatter.

Overall,thisresearchidentifiedastrongrequestforpractice.Forexample,extended

studentteachingandotherkindsofinternshipscanprovideanopportunitytoreflecton

teachingintherealclassroom.Studentteacherexperiencesdependonstronglinksbetween

universityandclassroom,andonthesupervisingteachers'competence.

Tosummarize,onthebasisofthequalitativedata,thisstudysuggeststhat;thePTCin

moraleducationneedstoproperlyrespondtothesecondaryschoolcurriculum;thePTC

contributestothegrowthofsubjectmatterknowledgeaswellasteacheridentityin

teachingmoralstudiesthroughintegrated,extendedPCK courses;thePTC ispartly

groundedinintensiveteachingpracticesandinternshipexperiences;andteacherpreparation

shouldintegratesubjectmatterteachingwithunderstandingsofstudents'psychological,
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socioculturalcontexts.UponreflectingonPTE,futureresearchneedstoexplorehow the

TeacherRecruitmentExamaffectspreserviceteachers'identityandprofessionalknowledge

construction.Furthermore,itneedstodeterminethepracticalconnectionofthisexamonthe

PTCinmoraleducation.InadditiontoresearchontheExam andthecurriculum,further

researchintowhoisselectedintheDepartmentofEthicsEducationandhowthesestudents

aremotivatedtobemoralsubjectteachersisalsonecessary.Thisstudyintendstodraw

attentiononthePTCinmoraleducationthroughthequalitativedataandcontributeto

researchinmoralsubjectteacherpreparation.Thus,lackofteacheridentityasamoral

subjectteacherwasrevealed.However,thisstudy pointsoutitslimitation thatthe

uniquenessofteachingexperiencesinmoraleducationwasnotspecificallyhighlighted

throughtheinterviewdata.
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요  약

교사양성 교육과정과 현장에서의 경험의 차이에 대한

중등 도덕과 신참 교사의 인식 연구

김영은
(텍사스주립대학교,박사과정)

이 연구는 도덕과 교사양성 교육과정이 내용을 교과교육학적으로 통합하고 실제에 기반한 지

식의 성장에 중점을 두어야 한다는 데에 관심을 둔다.신참 교사가 실제 교실에서 도덕과 수업

에 직면하였을 때,질적으로 우수한 교사교육은 경험의 단절을 막고,교사 전문성 향상에 기여

할 수 있다.교사는 교육과정을 실행하고 재구성 하는 주체로서 교수내용지식과 실제적 교사지

식을 갖추어야 한다.이러한 문제인식으로 이 연구는,도덕과 교사교육과정을 비판적으로 숙고

하고,관련 분야에 질적 경험연구 자료를 제공하기 위해서,도덕과 신참 교사의 대학에서의 교

사교육과정과 실제 현장에서의 경험의 차이를 탐구하였다.신참 교사는 가장 생생한 교사 양성

교육과정의 경험을 보유하고 있으며,첫 몇 해 동안 대학에서 배운 바를 적용하려고 한다는 측

면에서,질적 연구의 대상으로 적절하다고 판단되어 선택되었다.

인터뷰를 통해 드러난 내용은,신참 교사들은 첫 몇 해 동안 도덕과 교사의 정체성의 부족과

실제적 교사지식의 부족으로 고민할 뿐만 아니라,대학 교육과정과 현 중등학교 교육과정의 부

정합은 적절한 전문적 지식의 성장을 방해한다는 것이었다.대학의 교사양성 교육과정은 현 중

등학교 교육과정을 내용의 측면에서 그리고 다양한 학생이해의 측면에서 제대로 반영하지 못하

는 면이 많았다.또한 교수내용지식 강좌는 여전히 큰 비중을 차지하지 못하고 다른 과목과 유

기적으로 통합되지 못하는 측면이 많았다.교수 중심의 지나치게 학문적이거나 이론적인 분야에

국한된 수업이나 방대한 분량의 기계적 내용 습득에 주력하는 임용고사 위주의 대학 교육과정

경험은 예비교사들의 전문적 교사지식을 습득하는 데에 도움을 주지 못하였다.그리하여 예비교

사 교육은 교육적 실제를 통해 교수내용지식의 성장에 중점을 두고,대학과 현장 학교 간의 체

계적인 공조를 통해 좀 더 실효성 있고 연장된 형태의 교생실습과 인턴 교사교육을 통해 이루어

져야 한다는 점을 제안하였다.

주제어:교사양성 교육과정,신참 교사의 경험,실제를 통한 배움,학생이해지식,사회문화적

역량,교수내용지식,중등 도덕과 교사교육


