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5D Aol AHRHEA skt =98 @ 4 dlojokio] AWE A sigeka itk
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ok Skc}(Jonassen, 2006).
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g 7 7hsAel et el 2 VRAe A2l sbee] 2 AFsta gtk 1) hdEE
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o] d#o] JEFS vAE olfE A7) oA FgFAE gA 1 olF AR FES A
g8tA] ah7] wioltt

5. D welg 93 wel
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ABSTRACT

An Alternative View of Concept Learning and

Its Educational Implications

Kyung-Su Wang(Associate Professor, Chonbuk National University)

Traditionally, concepts are considered as discrete learning outcomes, even though
they are building blocks of other learning outcomes(Gagne, 1988; Jonassen, 2006;
Tessmer et al., 1990). Also concept learning is to separate attributes of specific
objects and classify them into categories. These point of views for concepts are
called similarity view, including classical view, prototype theory, and exemplar
view, does mnot fully explain concept formation principles, the complexity of
conceptual change, concepts in use under the specific contexts. In contrast,
theory-based view, which argues that concepts were formed from theories giving
perspectives to the world, shows that the process of conceptual change is the
dynamical and structural process during the problem solving. This paper presented
the educational implications such as evaluation, learning strategy, and instructional
methods.

Key Words : concept learning, concept instruction, instruction and learning,

similarity-based, instructional design, concept evaluation
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